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现代导师互动模式在教育学及其法律实施方面的探讨
MODERN MODELS OF MENTORING INTERACTION 

IN PEDAGOGY AND LEGAL ASPECTS OF THEIR 
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摘要：本文基于指导互动的本质，对各种教学指导模式进行了分析和比
较。文章描述了导师与学员互动的方式，并分析了传统指导、辅导、快速
指导、标准指导和团队指导等指导模式的优缺点。此外，文章还探讨了在
现代教育环境中实施指导的法律问题、指导的组织监管框架以及各种指导
互动模式法律规范化的要求。

关键词：指导，指导模式，教学互动，导师，学员，法律法规，监管框
架

Abstract. This article presents an analysis and comparison of pedagogical 
mentoring models based on the nature of mentoring interactions. It describes ap-
proaches to mentor- mentee interactions, along with the advantages and disadvan-
tages of such mentoring models as traditional mentoring, tutoring, fl ash mentor-
ing, standard mentoring, and team mentoring. The article also examines the legal 
aspects of implementing mentoring in modern educational settings, the regulatory 
framework for its organization, and the requirements for the legal formalization of 
various mentoring interaction models.

Keywords: mentoring, mentoring models, pedagogical interaction, mentor, 
mentee, legal regulation, regulatory framework
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Mentoring young teachers and students —  future teachers —  is one of the key 
issues in modern education. Providing support from more experienced colleagues 
who understand the intricacies of entering the profession, grasp the challenges 
of overcoming the adaptation period when entering new professional conditions, 
possess personal experience in surmounting these diffi  culties, and master various 
mechanisms for interacting with newcomers during this challenging time —  this 
is the primary task of mentoring.

Currently, extensive experience in pedagogical mentoring has been accumulat-
ed, allowing us to classify models and practices of mentoring activity [5]. It should 
be noted that a mentoring model refl ects a particular approach to the interaction 
between a mentor and a mentee, while a mentoring practice refl ects the implemen-
tation of a specifi c model in a particular organization.

There are numerous classifi cations of pedagogical mentoring models, distin-
guished based on various criteria. By implementation method, they include offl  ine 
interactions, online interactions, virtual mentoring, and self-regulated mentoring. 
By direction of interaction, they encompass vertical, horizontal, and reverse mod-
els, as well as peer mentoring, collaborative, supportive, and developmental mod-
els. From a communicative perspective, they include the apprenticeship model, 
clone model, nurturing model, and friendship model. It is relevant to identify and 
describe the most commonly used pedagogical mentoring models, classifi ed by 
the nature of mentoring interactions.

Materials and methods
The research methods are theoretical analysis and synthesis, comparison, 

classifi cation.
Results and its discussion
Based on the nature of mentoring interactions, it is possible to distinguish tradi-

tional mentoring, tutoring, fl ash mentoring, standard mentoring, and the team model.
Traditional mentoring, which involves interactions between a mentor —  an 

experienced specialist —  and a mentee over a specifi ed period (typically from 
two months to one year), aims to transmit traditions, rules, features of interactions 
within the educational organization, as well as professional experience and knowl-
edge. The core idea of traditional mentoring is “do as I do”. In this model, the men-
tor shares experience, demonstrates correct methods of action, provides advice and 
ready-made solutions, monitors results, and helps correct mistakes; meanwhile, 
the mentee absorbs knowledge, replicates actions, learns through observation and 
practice, and thus occupies a learning position. This model assumes a high level 
of directiveness on the part of the mentor. This model assumes a high level of di-
rectiveness on the part of the mentor. Such an interaction model was typical even 
in the transmission of craft experience and gained wide adoption and success in 
Russia during the Soviet era across various fi elds (medicine, engineering, etc.), 
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including education. While traditional mentoring off ers undeniable advantages —  
such as rapid and eff ective development of professional skills, a clear learning 
structure, and a low error rate in the mentee’s professional activities —  it also has 
drawbacks: dependence on the mentor’s style and limited creativity due to the 
mentee’s low independence. Traditional mentoring is one of the most commonly 
implemented practices of pedagogical mentoring, for example, during students’ 
pedagogical practice [11], and in addressing the professional development chal-
lenges of young teachers in schools, colleges, and universities [1].

The tutoring model of mentoring involves more than simply transferring 
knowledge from a mentor (tutor) to a mentee; it helps the individual build a per-
sonalized educational trajectory based on their goals, interests, and characteristics. 
The tutor acts as a facilitator, helping defi ne the mentee’s development goals by 
identifying (diagnosing) their interests and current level of development, plan-
ning actions, providing support, refl ection, and assisting in selecting resources and 
learning strategies. The tutoring model emphasizes the mentee’s independence 
and conscious choice, which boosts motivation, accounts for individual character-
istics, and develops lifelong learning skills. This model requires highly qualifi ed 
tutors, takes more time than traditional mentoring, and is not always suitable for 
rigidly regulated programs. Nevertheless, the tutor mentoring model has gained 
widespread use in education (schools, universities, and continuing education).

Flash mentoring is a mentoring model in which the interaction between mentor 
and mentee is short-term and targeted: a single meeting or several short sessions 
aimed at solving a specifi c problem. This model emphasizes minimal theory and 
maximum practical recommendations. As various problems arise, the mentee can 
contact diff erent mentors. The advantages of this model include time savings, quick 
results, and access to a variety of experts. However, fl ash mentoring often lacks 
in-depth problem solving; the outcome depends on the quality of the problem, and 
there is no emphasis on the mentee’s personal development. This model has become 
widespread in the corporate environment as a means of providing quick consulta-
tions, but is also used in education when prompt expert opinions are required.

Mentoring as a mentoring model involves more than just training a more ex-
perienced professional (mentor) to a less experienced one (mentee) [3]. It involves 
developing a partnership through the mentor’s experience, helping the mentee see 
the future, supporting their decision- making, and developing their thinking, not 
just their skills. The mentor acts as an expert, an advisor, and an inspirer all at 
once. The core principle of the relationship is “I’ll help you fi gure it out”, not 
“do as I do”. Mentoring relationships last for a long time, perhaps years. The 
implementation of this model depends largely on the mentor’s professionalism 
and personality, as the mentee often relies on the mentor’s opinion. Furthermore, 
implementing the model is very energy- intensive, requiring considerable time and 
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commitment from both participants. The model is widely used in education, par-
ticularly in mentoring students with disabilities.

The team mentoring model involves interaction between a group of mentors and 
mentees. Members of the mentoring team can bring diff erent perspectives and di-
verse experience to the task. Mentoring in the team model is a collaborative process, 
where the main idea is to create a nurturing environment and showcase a diversity 
of experiences. Implementing this model promotes a diversity of perspectives and 
solutions; develops communication and teamwork skills; learns through real-world 
cases; and reduces dependence on a single mentor. At the same time, implementing 
this model requires coordinated eff orts, allows for confl icting decisions, and creates 
a more intense development environment, requiring a strong communication cul-
ture. Team mentoring can be applied in various formats: mentor team → individual 
participant, mentor team → mentee team, and mentor team ↔ mentee team (mutual 
learning and experience sharing). The team mentoring model is used in corporate 
development programs, project work, and educational projects.

A comparison of pedagogical mentoring models based on mentoring interac-
tions is presented in Table 1.

Table 1. Comparison of pedagogical mentoring models based on mentoring 
interactions

Criterion Traditional 
model

Tutoring 
model

Flash 
mentoring

Mentoring Team model

Main goal Transfer of 
experience 
and profes-
sional skills

Individual 
educational 
support

Rapid assis-
tance in solv-
ing a specifi c 
task

Personal and 
professional 
development

Collabora-
tive group 
development

Interaction 
format

Individual 
(one-to-one)

Individual Short-term, 
targeted

Individual 
(sometimes 
blended)

Group-based

Duration Long-term 
(months, 
years)

Long-term Short-term 
(1 to several 
sessions)

Medium- or 
long-term

Long-term or 
cyclical

The role of 
the mentor

Expert 
sharing 
experience

Guide, 
navigator

Consultant 
on a specifi c 
problem

Senior part-
ner, advisor

Team 
member / 
facilitator

Role of the 
learner

Learner 
mastering 
the activity

Active 
participant in 
learning

Person 
requesting 
help

Active 
participant in 
development

Equal mem-
ber of the 
group

Nature of the 
relationship

Hierarchical Partnership- 
based

Functional, 
professional

Trust-based, 
partnership- 
based

Collegial
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Criterion Traditional 
model

Tutoring 
model

Flash 
mentoring

Mentoring Team model

Working 
methods

Demon-
stration, 
explanation, 
practice

Individual 
learning 
pathways, 
refl ection

Consulta-
tions, advice

Dialogue, 
refl ection, 
support

Project work, 
discussion

Focus Skills and 
experience

Individual 
development 
and educa-
tional path

Specifi c 
problem

Personal and 
professional 
growth

Collective 
activity

Degree of 
formalization

High Medium Low Medium Medium

Advantages Rapid 
acquisition 
of practical 
skills

Individual-
ization of 
learning

Effi  ciency, 
fl exibility

Deep 
personal 
development

Development 
of teamwork 
skills

Risks Dependence, 
authoritari-
anism

Vague 
outcomes

Superfi ciality Depend-
ence on the 
mentor’s 
personality

Diff usion of 
responsibility

Where to use Universities, 
schools, 
secondary 
vocational 
education

Educational 
programs, 
tutoring

Courses, 
training 
sessions, 
projects

Universities, 
career de-
velopment, 
management

Project- 
based learn-
ing, teams

Thus, various pedagogical models of mentoring interactions have become 
widespread in modern Russian education. Each is specifi c, aimed at solving spe-
cifi c mentoring problems, and has its own advantages and disadvantages. This 
diversity of models allows teachers to choose the one most suitable for achieving 
a specifi c goal, combine them, and fi nd the best implementation options based on 
the desired results.

Legal aspects of implementing contemporary models of pedagogical mentoring.
At the present stage, the eff ectiveness of mentoring practices is also deter-

mined by the degree of their regulatory clarity. As A. G. Sobolev and T. Yu. Ku-
dashova note, for a long time Federal Law No. 273-FZ of December 29, 2012, On 
Education in the Russian Federation, contained no specifi c provisions on men-
toring. Therefore, regulation in the education system was shaped primarily at the 
level of subordinate legislation, methodological guidelines, and local documents 
of educational organizations [12, p. 38]. The absence of a unifi ed legal standard 
increases the risk of legal uncertainty in defi ning the functions of a mentor and 
formulating the requirements applicable to them.
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For general and secondary vocational education, an important benchmark was 
the target mentoring model approved by Order No. R-145 of the Ministry of Ed-
ucation of the Russian Federation dated December 25, 2019 [7]. These guidelines 
defi ne mentoring as a universal technology for the transfer of experience, knowl-
edge, skills, competencies, and values. Among the organizational forms identifi ed 
are the pairs “pupil- pupil”, “college student- pupil”, “teacher- pupil”, “employer- 
college student”, and “teacher- teacher” [12, pp. 39-40]. From a scientifi c and ped-
agogical perspective, these forms are not identical to mentoring models: the tradi-
tional, tutoring, fl ash mentoring, mentoring, and team models describe the nature 
of interaction, whereas the normative forms establish the institutional framework 
within which this interaction is implemented.

An important step in the development of legal regulation in the fi eld of mentor-
ing was the adoption of Federal Law No. 381-FZ of November 9, 2024, which intro-
duced Article 351.8 into the Labour Code of the Russian Federation on the specifi c 
regulation of the work of employees performing mentoring functions in the sphere 
of labour [6]. The law establishes that mentoring may be carried out only with the 
employee’s written consent, and that the content, duration, and form of mentoring 
work must be specifi ed in the employment contract or in a supplementary agree-
ment. It also provides for the possibility of additional payments for mentoring and 
grants the employee the right to refuse to continue mentoring before the agreed term 
expires. For educational institutions, this means a shift from a predominantly volun-
tary model of mentoring support to a more formalized system in which the mentor’s 
workload, timeframe, expected outcomes, and remuneration must be regulated.

However, in the new legal environment, diff erent mentoring models require dif-
ferent degrees of formal regulation. The general legal basis for their implementation 
in an educational institution is Federal Law No. 273-FZ of December 29, 2012, 
On Education in the Russian Federation, in particular the provisions concerning the 
competence of the educational institution and its local regulations (Articles 28 and 
30), as well as the rights and duties of learners and teaching staff  (Articles 34, 43, 
47, and 48) [8]. The traditional and mentoring models require the greatest degree of 
formalization as a work function: the relevant provisions of the Labour Code of the 
Russian Federation apply, including Article 351.8, introduced by Federal Law No. 
381-FZ of November 9, 2024, together with the general rules on additional work 
and remuneration [4; 6]. Accordingly, for these models it is important to set out in 
local regulations and employment documents the goals of mentoring, the criteria for 
selecting mentors, timeframes, procedures for evaluating outcomes, and the grounds 
for terminating the relationship [6; 8]. The tutoring model is additionally grounded 
in the provisions of Law No. 273-FZ concerning learners’ rights, the duties of teach-
ing staff , and the local regulation of the educational process. This model requires 
the formalization of procedures for diagnosis, support, refl ection, and the allocation 
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of responsibility among the tutor, the administration, and the mentee [8]. For fl ash 
mentoring and the team model, the provisions of Federal Law No. 152-FZ of July 
27, 2006, On Personal Data are especially important, since short-term consultations, 
group coordination, and information exchange raise issues of confi dentiality, the 
scope of processed data, and access control [9]. These forms therefore require legal 
regulation of interaction procedures, areas of responsibility, and rules governing the 
processing of personal data.

Research on the legal regulation of mentoring in higher education shows that, 
in the absence of a unifi ed local act, mentoring activities are implemented through 
a range of diff erent forms and types of support [2, pp. 435-437]. O. S. Batova includes 
among them research mentoring, academic mentoring, a school for young teachers, 
the activities of a student scientifi c society, a departmental research group, and the 
work of an academic group supervisor. The researcher points to the need for a special 
local act on mentoring to be adopted at the level of the educational institution, one 
that would defi ne the content, principles, forms, and types of mentoring, as well as 
a system of material and non-material incentives. Such an approach makes it possible 
to distinguish mentoring from the activities of a teacher and an immediate supervisor, 
thereby strengthening the organizational and legal status of mentoring activities.

In a broader socio- legal context, as I. A. Shesteriakov notes, mentoring is as-
sociated both with the transfer of professional experience and with the adaptation 
of a young employee or young specialist to the team, organizational norms, and 
professional culture [10, pp. 100-102]. Therefore, the legal framework for contem-
porary models of pedagogical mentoring should include not only a description of 
procedures, but also the establishment of the parties’ responsibilities, motivation 
mechanisms, forms of incentives, procedures for completing mentoring, and tools 
for assessing its eff ectiveness.
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